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CHAPTER I

) ) " THE PRACTICUM AND GENERAL INFORMATION®

L

INTRODUCT ION

Needs assessment surveys.of the teachers in Early Chj]dhood.‘
Education in the Sacramento City Unified School District have
indicated that increasing numbers of chi]drén are enrolling in
-~ scﬁoo]s without having developed basic motor skills. Teachers

report that some children run awkwardly, some are unable to skip,

v 4 ! N

some cannot tell left from right. Most teachers indicate that

these problems must be remediated before more complex academic

tasks- are introduced. 'Reéding?'writing, and 1istenihg(to

< -

at

directions are complex skills which require a high level/pf;body ) *//

gwareness and the integration of several functigns.

The California State Department of Education project planners

F:.- recogniZe the jmporthnce of the development of gross motor skills

and have required that such a prograh be a part of one of.the

’ components of California's Early Childhood Education Pr gram.]

. . . '
N o . 1
S — .

- ’ ) Icatifornia State Depa;tment of Education, Comprehensive School ™. -
ot Level Plan A-127 ES? p. iv. - i -

4
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RParents of kindergarten-primary children in the Sacramento ° ’

" City Unifiéd School District were asked ;o identifx and prioritize‘
goals they'fe1t the ;choo1 district Shod1d adopt for the Early -
Chi]dﬁoéd Education Program. ' The va§t majority identified "a

'good self-image" as the number one géa]. Directly behind this ..

came achievement and_interest in.reading and math.

ks - ¢

As staff mg@bers and parents in the writer's school worked

L3

together to develop a plan for the Early Childhood Education
Program the discussion led to the relationship between a ééod

e o self-image, gross motor skills, and academic achievement. The

.
.

group was in agreement that a gross motor program fbr children
in kindergarten through the primary grades was needed and that v

it should minimize competition and failure and emphasize indivi- |

-

dualization to ensure success and bring as many children as

possible to an idént%fied skill level. | .;/3

v

2 " THE PRACTICUM

’
’

Statément of the practieum. There is a -growing amount of

’

{ research concerned with the development of the human gersonality

which makes it quite evident that what the child thinks of

himself as a person are the factors, which, to a large extent,

LI /

_control his learning. How -does a child arriv€rat feeling himself .

. » N .
. v . |
- ' N
. - v
. .
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adequate or,tnadequate? His self-concept comes from the

totaTity of his experiehces and how he performs in all situations.

Development in the use of his hodj. in the use of objects, and
- in the manipulation of space~as well as, skill in contrglling
the amount of energy he expends to achieve his goal can help

to provide a child 'with a positive self-image.

The writer's school is, one of six pilot Early Childhood
. Education Schoo]s'in the districti The district is moring-

4.‘““ y

~ toward 1mp1ementing the Early Ch11dhood Education Program in

all elementary schools. * Gross motor skills deve]opment is one
required\component of Early Childhood Education Programs. The
purpose of this practicum will be to develop a transportable .
gross motor skills program which cbuld -be implemented™in any

| schoo] by the regu]ar school staff and which would serve to ‘

fu]fi]l this requirement of a schoo] s Ear]y Chi]dhood Education

Program....

Purpose of the practicum. The purpose of this practicum .

- will be to develop, 1mp1ement and evaluate a'transportable gross

motor skills program for chi]dren in the kindergarten-primary

grades. Included in the program wi+1 be diagnostic 1nventor1es,'

individual pupil profile forms, and class record sheets.
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¢

volunteers. Workshops will be held to introduce participants

progranm at the school site.

-

Prescriptive task.cards which can be used tg meet specific
individual needs or used with groups for instruction in
sequential skill development will also be provided. A1l aspects

of the program will be designed for use by teachers, aides, and
= [ Y
to the use of all components of the program. Additional work-

shdps will provide-time and materials for construction of

inexpensive basic equipment to be used in implementing the !

Delimitations of the practicum. This practicum will be

carried out in the Sacramento City Unified School Distr{ct in
Sacramento, California. The deveiopment of the transportabie
program will be accomplished by the writer an& her -staff at
the 0.W. Erlewine E]ement;:y School from February 1974 through
February 1975.

Importance of the;practicum;' During the past.deche there
has been a great deal of emph%sis placed upon ;he.iﬁdividua1iza-
tion of instruction 16 education. Numerous progﬁéms are currently
ava11ab1e which offer an individualized approach to reading,

math science, and other dcademic areas. ‘= ) .
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In recent years there has also been increased interest in
the development of gross motor’ skills programs-in elementary
schools, with emphasis upon providing for individual differences.

The thrust is toward a physical educat1on program based upon

emphasizing the phys1ca] deve]opment of young chi]dren

The California State Department of Education mobi]ized.;\

" Monitor and Review Team which evaluated all schools in the state

which had been granted funds for Early Childhood Education. As
part of this projéct the pilot schools in the Sacramento City
School system were evaluated regarding the 1mp1ementat1on of
the new Ca]1forn1a concept of Ear]y Childhood Education in the
Spr1pg of 1974. As a result of the team's observat1on; and

discussions with staff members and parents about the needé of -

< .
children in the schools, one of the recommendations the team

has'made in this district regards the need for a structured

gross motor skills devéaopment program for children in the

1

kinderggrten-primary'grades.

—

The transportable gross motor skills program.to be deve]oped"

during this practicum is an attempt to meét this need.

12

)
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PRACTICUM OBJECTIVES,

)

The objectives of this préctigu& are to:

I. Develop a transportable gross motor skills ﬁvogram
for kindergarten-primary childfen to include the

following components:

4

A. Program materials. Thgse will include

screening instraments, task cards to meet .
needs ‘of individual pupils, pupil profiles,

and class record sheets. "

(v~
.

Inservice. Teachers thrdughout the geographic

“area wiTl be é& n. the opportunity. to ?étéive |

inservice unffiyiéF'Eaiary credit for attendance
\ of c]assés taught by the writer and her staff.

Such classes will offer orientation to the o .
. program, utilization of the materials, and

he]é in establishing procedures for setting™

-

up a program in the participaft's school.

- 1
: ¢

Parent train{ng. 6Norkshops i11 be held for o

)
.

the training of volunteers and\gi&es to help
teachers in 5mp}ementation ahd evaluation of

the program.
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cdr

IT.  Demonstratf the extent to which children
participating_in the Fall 1974 program at
"0.. Erlewine School show growth in gross
motor sk11ls, as determined by pre and

post tests.

“II. -Survey teachers, aides and volunteers to
determine_their reactions to the training
workshops and the.degree to which workshops

have prepared them to implement the program.

IV. Request the Ca]1forn1a State Department of

_«Educat1on Monitor and Rev1ew Team to eva]uate

V)

the program in terms of the1r previous

recommendations.

V. Determine the extent‘of imp]ementatioq;f&the
. ~ k) s’

program in the Sacramento City Schools as/of -

. L
s February 15, 1975. .

.
e 3

OVERVIEW OF THE PRACTICUM

Chapter I has defined the nature of the pract1cum, its

k3

1mportance and the obJect1ves to be met.

f N
’ 2 . -
- . ~ \‘ b
. N -
.
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Chapter II provides a review of the literature related to

physical education. The movement towaéd the development of -

gross motor skills, the importance of individualization, and

articves relating gross motor skills development to the building

of a positive ée]f-image and to more abstract learning will be

discussed.

Chapteg III lains the sequential development of the

practicum.

Chapter IV deals with the evaluation of the practicum
results including pre and post fést{ng of children, the extent
of implementation of the program, and survey.results of parents
and teachgrs who participated.

4

Chapter V summarizes the findings‘of the practicum and

provides recommendations for further study. &




CHAPTER II *

e

REVIEW OF THE LITERATURE

Much has been written about the concept of physical education ‘

in the elementary schools. In more‘recent years some educators
have been concerned about the need for the physical education )
brogram for young children to be structured around the develop-
ment of gross motor skills as related to growth and gevelopmgnt
concepts. The Early Cpi]dhood ;ggcation Program in California
requi}ed that gross motor skills development be 1né1uded in a
school program From a réview of the literature, a summary of
the history and pertinent findings rélated to gross motor sk1115

7_deve10pment and 1ts 1mportance to ac&ﬁehiq 1ea;ning and the
.ﬁ‘\ «
bui]ding of a positive se]f—image will be given here.

et }

HISTORICAL DEVELOPMENT OF
PHYSICAL EDUCATION

' His;o?ica]]y, physical educa§10n'genera]1y signifies a broad
program of activities which might include team sports, individual
sports, équatics, dance gymnastics, intramural, and infer§cholast1c
sBortg. Bookwalter and Vander Zswaag have pointed ou?lthét the
term, as we understand it, has\certain‘limita?ions in time and

- space. o _ 4




N

Ld L
.
. . K
.

. First, physical education, as we know.it,

‘ largély h?d its origin in the United States.
Second, although the name "physical education"
appears in the Titerature before 1900, physical
education is by. and large a twentieth century
‘phenomenon, 2

-

- .
£ . 0 K

The twentieth century has been a period in which tremendous

socio]ogicai changes have occurred, due primarily to technological

. and economic advancement with increased urbanization. The philo-

sophy of education has broadeped considerably during this period.

. In the area of physical education the changes since 1900 ;
have been many and varied. Men such as Thomas Wood, Clark

Hetherington, and Luther Halsey Gulick formed the conceptual

. framewgrk upon which the "new physical:education" wou]d,he‘huj]t. )

The ear]y'Twentieth‘Century programs of physical education were
still dominated by forma1‘gymnast1c§. Théy were~be1ng challenged,

however, by an emerging concept of physical éducqtion~known as‘the

- "new, physical education," or "natuna1‘progﬁgpﬁvwhich was in the

process of formation largely throdéh the e%férf§gpf~tﬁree leaders::
’ v . ‘\s:,, : f:““:,,_
in tge'movement. A historical account of Ametican Physical

. - A
Education indicates that Dr. Thomas D. Wood, Clark Hetherington,

.4 . .
2Bookwalter, Karl and Harold Vandem Zswaag, Foundation and
Principles of Physical Education, Philadelphia: W.B. Saunders
' Company , 1969,,p. 44,
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and Dr. Luther Halsey Gulick broke with the tradition of formal
gymnasgics and * . . . gave shape aﬁdbcontent to a di;tinctive]y'
Twentieth Century program of physical education which centers

upon the physfca] as an avenue‘for promoting educationa"3

Jay B. Nash and Jesse Fe1r1ng Williams4 from 1920-1940 worked
toward gett1ng phys1ca1 ‘education accepted as a justifiable aspect

of total education. Hea]th education, dance education, athletics
\ \

~and recreat1on began to fuse W1th phys1ca1 education and one pro-.

fess1on deve]oped known as physical educat1on. The profession

has grown considerably in concept to include sport sociology,-sport

€
>

psycpoibgy, exercise physiology, kinesiology, and motor ]ea?niné.

',Thag.ﬁhysjea1.edu¢atidh‘is viewed as an integral part of a

child's education is apbarént in that it is a requirement of

, schools. /The state of'Ca11forn1a reqU1res that a m1n1mum of one

hundred minutes per week 1nstruct1on in physvca] education be

,provideduto all children enrolled in grades one through six.5

*
U

3Westor, Arthur, The Making of'American Physical Edueatign,
New York: Meredith Publishing Company, 1962, p. 51. *

4Siédent9P3 Dar&1,~Physica1 Education Introductory Analysis,

Dubuque, Towa: William C. Brown Company, 1972, p. 25-32.

5The Educat1on Lode for the State of California, Courses of Study,
Sacramento, California: Code Section 8551, Article 2, Sectioen g.

p. 590, and Minimum Instruction E]ementary School Districts
Sect1on‘8572 5, p. 593.

T

- . .
. - .
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RECENT, THRUSTS IN ?HYSICAL \EDUCATEON

~ ‘ M ) ‘ - 'A

£ L
"

Since the 1950's many 1mportant deve1opments haye(occurred

¢

in physica] education. Recent literature indicates that gross.

"motor development programs that encompass a variety of perceptual

D -

motor activities can serve to help overcome some classroom readi-

¥ ’ .
ness deficiencies. There is a strong indication based on ‘subjective

1nfor%ation from the Institute for Sensory Motor D‘!e1opment’in
California State University at Long Beach that the conf1dence
achieved on the p]ay1ng field does much to alleviate fear and

frustrat1on in the c1assroom.5 -,
- .

La Porte’ relates that tbe’u]timate aim of physical education
(may well be’to sd:deve10p>and educate tbe ihdividua?nthréhgﬁ the -
medium of wholesome and 1ntere§t1ng physical attivitiee that he
will realize hjs maximum physical and mental cabacities,‘and will,
learn to use hts power; 1nte11jgent1y andvcooperative1y as-.a good'

" citizen-even under severe emotignal stress. Bookwalter8 states

.

N ~
. , .
Y —— e | .
- . ¢

6Arnheim, Daniel D., and Robert A. -Pestolesi, Deve16‘1n Motor

Behavior gp.Chi1dren, St. Louis: The-C.V. Masby Company, i§Z3, p.

, 7La Purte, W.R., The Physical Education Curricu]um, Ed. 6 L
;}’ Los Angeles, Ca]ifornwa College Book Store, 1955, p. 7.

8Bookwalter, op. cit., p. 7. d

>
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.. that an aim of physica] educat1on is the optimum deve]opment,

: hea]thy 1ndﬂv1dua1

'1ntegration and adJustment physically, mentally, and soo1a11y .

of the individua] through guided instruction and particjpation
in selected total body sports and gymnastic activities conducted

according to social and hygienic standards. According to Arnheim

*and Pesto]esi,9 the aim of physica] education is to faciiitate

the opt1mum growth and deve]opment of each 1nd1v1dua1 through
sequent1a1 guided instruction and part1c1pat1on in sports and

games, rhythms, and individual act1v1t1es presented in a ba]anced
manner leading toward the fulfillment of those phys1ca1 emotional,

and social needs evident in today's sbciety.

. ]
Y

_ Some aufhors. view phys;calleducation as having a.dualﬂroiet:'j
It seeks to promote well-being and to-enrich the 1ife of the
developing child through a progran of physiéal,actiuities. It
1ooks forward, also, to the future rea]izat1on of a we]] rounded,
adequate]y equipped to part1c1pate in 1e1sure

time activities. Fraser]0 believes that to, counteract the 1ncreased

téndency in our culture to spend much time on passive entertainment, -

- oK
".
[N

9Arnheim, op: cit.ﬁ’p (P L

]OFraser, E]]en D., The Ch1]d and Physica] Education Ing]ewood
Cliffs, New Jersey: Prentice-Hall, 1956, p. 5.




o : it is imperative that chi]dren leamn many and variea’ihys_/al
® . . T $kills inc]udingfdynamic, creative movement
. v

s
k1
7

s THE DOMANrgDE,LACATOrMETHOD ,

Some current approaches to physica] education other than

physica] fitness have been developed at the Institute ‘for the

' . Achievement"; HumanvPotential Tocated in Rhi]ade]phia. The
names associated with. one of these programs are Robert Doman,

'5 ,'.a specialist in physical medicine; Carl Delacato, an educator
:Who has specialized in reading programs; Glenn Doman; a‘physicalx

therapist; and Dr. Eugene Spitz, a specialist in pediatric neuro-

]
1

-surgery The theory and method promoted by-- this~group is Know

as "the Doman De]acato Method n’

The basic supposition ﬁf the Doman-Delacato Method i

inteilectual functioni@g can be. improved by adherence to-a pro-
) I ‘ﬁl v
s ;o gression of activities which purported]y increases the neuro]ogical-

i <

organization of the’ child In ‘this way, severe]y traumatized

e
children,-such as brain inJured, supposed]y retarded, and those
- With minima] brain dysfunction, can be helped to achieve higher

“ -': states of inte]]ectua] ability. 1] \

]]Siedentop; op. cit., p. 128, -
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‘. Under the Doman- De]acato Method a chi]d is tested extensive]y
r ‘:'/ e
and based upon the results of this test, a thorough d1agnos1s ise

h

! made. The parents of the child are 1nvo1ved in that they are given

a 'series of tasks which they must see that their child performs
Eonsi%tent]y at home. The 1nd1v1dua1 needs of the child are met-
. through a special individual program des1gned spec1f1cal1y for

him. Each program consists of several ‘or all of the fo]]owing

activities: = & : L e

(1) Cross pattern creeping: left.leg and right arm
move forward simultaheously as the head and necK
turn slightly toward“the right or forward hand.

At the next step, the left hand and right ‘leg
move forward, as the head and neck turn toward
‘ ‘ the left hand. With traumatized children, five
s : ) adults are usually needed to manually manipulate
T .'the child through ‘the patterning. With normal .
- children, instruction as to correct form 4ds:
asually sufficient to allow hundreds of children
. \ to crawl around a gymnasium floor. -

Cross pattern walking: rHythmical walking in
bare or stockinged feet. As each foot moves
. forward, the child points to its toes with'the
_ . 'oﬂposide hand. While pointing, the head ard
N , body, turn toward the forward foot and the eyes
J "focus on the forward hand.

Visual pursuit: horizontal and vertical

, tracking of. a pencil held in child's-hand

* . - from twelve to twenty -four inches in.front
of his .face.

b . .
i « .
T - v e —— v - —— e - ae e e . -
R . -
. . L]
— . , . .
WText Provid c ~
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Sidedness training: complete vertical hemispheric .
dominance is developed through arranging the S
. ¢hild's environment so he is forced to become
. . laterally.dominant, i.e., right-eyed, right- -
‘. _ handed, right-footed (or-left-eyed, left-handed,
T left- footed) This is emphasized in writing, ~W>
\ reading, eating, throwing, kiéking, and .all
., other activities.

Removal of music. removed temporarily from

the child's environment because tonality is

a function of the non-dominant hemisphere of .
v the cortex.

Red-green reading: .Transparent green paper /
covers materials to be read and transparent

red paper covers the non-dominant eye, causing
the child, without his being aware of it, to

use his dominant eye for readiag

Red-red writing: using transparent red paper,

and a red pen*g] for writing, forces use of , .
dominant eye.

This group has attracted a great-dea] of publicity in popular -
media over the past few. years Magazines and news articles have

included: "The qu Who Would Not Die," Look Ju1y 14, 1962;

“’v‘

"Hope For Brain Injured Children," Reader's Digest, April 19673;
\Sﬁezgus," McCalls, March 1970; and :i R

"Training’ Your Baby to Be.a 1

"Unlocking the Secrets of the Brain," The Chicago Press$' Tribune, .

September 13 and September 27, 1964. Educators in the area of
%

N\

12pelacato, Carl, Treatment of Speech and Readin Problems,
Springfield, I17inois: Charles Thomas Company, 1863, pp. 126-131,
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physical education have becomerinterested, in the Doman-Delacato
Vel . ¢
\(J/ ’ Method because many of the remedial tasks'suggested for use are
gross motor activities which could be*inc]uded in programs of

physical education at the elementary schoo] level.
A

Many of the activities used in-the‘DomaniDeiacato Method
canybe impl&mented in most aiementary schooliprograms by regular s
st members with very little training required. The school .
program can provide the opportunity for children to develop
skills in activities emphasized by Doman-Delacato such as
craw]ing, creeping, and walking as well as the higher skills qf
kicking, catching and throwing, which are used‘{n many leisure

»

N . *  time activities. throughout 1ife. v .

" MOTOR SKILLS AND PERCEPTION

.o Experts ih psycho]ogy, psychiatry;‘chiid development, and ig
physicai education have attributed some,significancc,to the role
“that éafiy motoh expériencea p]a&\in how a chi]dwpcrceives_hia@’
physica1 and social world. §ieoentop]3 éﬁporténthat Arthur

{ Steinhau;’hac‘suggested that much of our knowiedge of the world -
N '/2'{ . T ! *
]3Siedentop, Daryl, Physical Education Introductory Ana]ysis, °
-

_ Dubugue, Iowa: William C. Brown Company,‘1972 p. 134,




_ comes “through our “muscle sense; i.e., unless we had held aﬂ
b - : orange or thrown a ball, we wou1d mereTy see a circ]e 1nstead of

. a sphere when we look at the moon. Jean P1aget,14 the eminent
/

~

* Swiss scholar, believes that concepts of force Hé?@wtheir origins
in childhood when heavy objects are manipu]a;ed or “immovable .
‘objects are pushed against. Psychiatiists believe that én indi-

" vidual's ability to trust others is determined, at least in part,

- 'py his ability to trust the movements of his own body. Reading
specialists suggest that some prob]em learners need certain types
of motor activity in order to dgve]op their Qerceptua] ;egdiness
to réad. Optometrists now regard certain childhood vision problems
as problems in motor coordination, and it is not at all uncommon

" . to have balance beam and jump rope activities prescribed faﬁiviqya1

s
problems. - -

L m THE WORK “OF NEWELL KEPHART

Newell Kebhart’? in his book, The Slow Leanner_in the Classroom, "I'

gives one of the most thorough explanations of the importance of

- 7% . 1pjaget, Jean, and B. Inhelder, The Ch11d s Conception of Space,
e London: Rau]]edge and Kezan Paul., 1956, p. 74. ‘

15kephart, Newell, The S__w Learner in the Classroom, Columbus:
Charles C. Merr111 Books Inc., 1960, p. 77 .

v -
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early motor experiences. His main concern is the development of

read1ness skills that prepare children to perform in the academic
&

areas. He points out that slow learning children then have had ..

learning interference before they reach schoel age and that motor '
aﬁdrperceptual gengralizations must be developed " . . . since

tﬁey are assumed in fhe more complex generaldzations'of the

concept level." Siedentop introduces tpis concept by stating:

<~ .
. our own bodies are the point of . * 7
‘ reference from which we organize and :
“interpret sensory information (tactile,
kinesthetic, visual, etc.). Since there
are no directions in external space, the
body becomes the point of origin for all -
spatial. relationships, even those among
- objects outside the body.16

L 4

‘Two egamp]es of this concept might be: (1) én’elementary schoo'-

child can Took at seve;al other.ctﬁggﬁigis‘sitting on the other :
side of a room and be able to determine that Mary is sitting to .

the - left o£~%ohnny, and (2) the skill of movwng a]ong a crowded o

schoo] corridor without bumping into others 111q§trates how* the,&" ‘
dey'becomes “the potpt.of)ep]gin for all gpatia] re]ationships.

. " These exan%p]bs are tasks that are depende’ht"dpon perceived )

'relationships emong stationary and moving objects. The ability

i

16s{edentop, op. cft., p. 136. ' . '




20

-

"to handle these €a¥Ks is the result of a series of developmental

tasks which are leéarned through motor experiences. Most children
are able to progress through these developmental steps in their

own environment; however, some children do not progress as rapidly

as others. Often serious behavior and learning problems develop

in such children by the time they are in the_ear]y elementary ,'

‘grades. “Kephart17 calls the basic developmental step from which

these skills develop, laterality. =

~ Laterality is thé intenn%] awareness of the-two sides of the
body and their difference. It is learned through experimentatéoﬂ
with the movement of the two halves of the body. The spatial ;

direction "right" and the visual recognition of "right" g}ow out

of this internal awareness of the sides of the body.

-

When the child ha; developed laterality, he then begins to

project the.directional concepts he has learned into space. This

’

is known as diﬁectiong]}ty. Spatial-directions and relationships

develop first fn relation to the child himself. Later they

S

develop as relationships between dbjects -- subjective space and
objective space. A child is able first to locate two objects

Y

3 . -

17kephart; op. cit., p. 42. -




" independently, each in relationship to hﬁmse]f -- subjective .

space;~and later he 1s able to cohceive of one object to the

.

right of another without needtng the midd]e step of‘]ocat1ng

g each object in re]ationship to himse]f -- objective space.

Kephart exp]ains that, at this Teve] the relatedness\of .

‘the visual ‘and motor modalities is most evident,

- »

The child learns that wheh his eyes are
pointed in a given direction, this means
) that the object 1ies in that same
. direction. In order to learn this, he .
' ! - must make a complicated series of matches
I between the position of his eyes and the’
L position of his'hand in contacting an
© object . . . . When the ¢hild has learned . -
: - ; - this control, he matches the movement of. .
i e ...__his-eye to a movement of his hand and thus _ . __ . _ .
transfers the directionality information
‘ . "t . from the kinesthetic pattern in his hand
" and arm to the kinesthetic pattern of his
eye. This is, of course, a very'précise
Aand very complex matching procedure and s
R ‘ , a‘'great deal of skill and learning is N
. required to perfect it. When this matching
. has been perfected, the child can use his ’
- - a,eyes as a projection device to determine
' directiona11t§ in space outside the reach
b of his hand.l

If a’ehfld has not developed this kind of direttionality,

NV it 1s\obviohsgthat there are;imp]ications for academic readiness.

~

. . &

t<

4
¥

]8Kephal”t, Opﬂ C:ite ¥y ‘pl 420 - ) R .




The combination of‘]aterq]jty and directionality form a basic
body image in that they allow the child to know where he is in

’

his environment and equip him with the.ability to locate other

- ; objects in his environment.

MOTOR ‘DEVELOPMENT AND
EARLY CHILDHOOD EDUCATION

Warren Johnson, at the Children's Physical Development Clinic
associgted with tﬁe University of Mary]andlbelieves that: °

L4

. . . a "critical period" exists in childhood

when 'an adequate body image must be developed

through physical movement activities; and if

a satisfactory body image is not formed, a

child may experience emotional, socia], or
v o , academic difficulties. 19- .

& v [N

. . - [

Johnson feels that therapeutic programs of physical movement,

activities can remedy damaged or retarded body-image development.

(4

He feels that the activities used to achieve this end -need not

be as precise és those in the Kephart system ~He feels that
children shou]d be approached on the leve] of 1arge-musc1e play

. act1v1t1es.

]9dohnson, Warren, “"Critical Periods, Body Image and Movement
= ' Competency in Childhood," Symposium on Integrated Development,
. . ~ Purdue University, 1964, pp. 55-57.

v mm e n em al e = e - .
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. ‘ Some research support; the fact that children with good motor

' development are, in thg,ﬁain, more receptive to learning and  that

o early childhood is the time when basic motor skills are acquired.
K Beﬁt]eyzo rgpo;ts that approx%mqtely ﬁinéty~per cenggofjgrosg .

motor body movements, large muscle activity, are attained by

¥

- twelve years of age, and over eigﬁ%y,per'cent of fine moto%

| coordination, is also developed by that aQe.}»Basic‘motor skills, *

' ‘such as walking, hopping, runping, leapjpg, throwing and catching
can be deve]oped«durinq ear!y cbi]dhood. Bentley also 1ﬁﬁicates

T that children who are not directed in these activities.often ‘

“ comp;und incorrect motor movement§ and, in later years,nfind ‘
themselves deficient in motor control.~ When direct attention is
— - \ _ -given to motor movement; 4 child most ~o}1§en is-motivated-to use ©

the proper skills in functional situations. As hé progresses,

+ he strives to refine and perfect these skills through more highly

: organized activities.

[0

. -Bentley2! also stresses the importance of neurological

qrgaﬁization to learniﬁg. He emphasizes that many children
. v /

-
v . N

! N

)

20Bentley, William G., Learning o Move and-Moving to Learn,
New York: Citation Press, 13/0, p. 13. ]

+ 211bid., p. 15.
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éxperiencing difficulty 1q‘1earn1ng to read have made great .
strides after careful diagnosis, -which oftemyindicated develop- |

menta} motor skills gaps, which were corrected by'yo}k in basic

meeméh% fundamentals. "When the body and motor control are -

“realized,, the brain is ready for more abstract thinking." .

S
- e
Hax

The importance of early instruction in basic movement

patterns is also pointed out by Singer: B

Many children have trbuble learning motor \
skills because of a lack of experience with '
basic movement patterns in childh6od. Ease

in learning new skills will depend to a

"l@rge extedt on these many varied previous .
o DU ’_expe#hences. There are indications that . A,
' even in later years familiarization with ) '

simple motor patterns facilitates the

- learning of more -complex skillsy . . .- &
Therefore, learners who have not had the'
opportunity to play and develop the simpﬂe"//
motor skills associated with childhood are

) handicapged in later more complex under-

X : - ‘takings.22 :

s I 4

"A well administered gross motor development program can ) \.

LY

achieve much," reports R.S. Flemin923 in one article, -
¢ R ) .o ' & . '. <0
- p . ’( — '
! 22Singer, Robert N., Motor Learning and Human Performance, ‘
' " 'New Yqrk: The MacMillan Company, 1968, pp. 117-127. :

: 23F1eming, R.S,,’"Movement =~ An essential ‘in a good'schoo1 day,"
»  Physical Education for Children's Healthful Living, Washington D.C.

Bulletin No. 23-A, Association for Chiidhodd Education International,
1968’ ppo ]3"20. . Y ‘ .
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- * "Movement --‘An essential in a good schoal day." Fleming goes ﬁj~£' '
" .on to say‘that a child's physicel fitness'and the quality of his .

93:’ movements 1nf1uence, and in ‘turn are 1nf1uenced by, all of his

psycho]ogﬁca] abilities including the way he fee]s and 1nteracts

with others. SquJa,program can also he]p to enhance the crea-

tivity of children and even to improve their ability to learn

SO academic skills. Basic characteristics of a child such as the

e speed o;‘responses the ab111ty to concentrate, and the ahf11ty

. .. to exert cpntrol can also be enhanced. And children's awareness E

jmensions of 411

of their environment and of time and 3p

. experiences can be sharpened.

'

- , Chi]dhood Education has 1dent1f1ed gross motor skill deve] pment
as critical for chi]dren 1n k1ndergarten through the third grade.

Schoo]s receiving specia] state funds for Early Ch11dhood Education

are required to involve parents as well as staff members in.
A o he
carrying out needs assessment surveys in various areas, one of

which is the area of gross motor ski]]s. The school staff is

also charged with the responsibility of providing a structured

[}

_2catifornia State Department of Educatnon, Comprehens1ve School
Level Plan A-127ES, p. iv.
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program in gEEB/g;éa inqludinglfests and individual profile sheets.

s ’ for the children involved.

' The review of the literature has pointed out the recent
hbvegent toward developing physicaﬁ education programs that‘

'provide for the éross motor skills development of~éhiléren.

Most writers agree that a child's sglf-image is related to his
understanding of his own body positdon in spéce and his contro! ,
of his movement patterng. Researchers have reported that the \
developnent pfegross motor skils is critical before a child is

expected to Tearn the more complex skills of reading and writing.

R

A review of the literature and the requirements of the .
2 - Ca?ifornia‘Eariy~Ch1ldhood‘Education—Pkddrém have beén.presénted’é‘ -
rim Chapter 2. Ihe\fbllowfng bhapfer will report the sequential

development of the tran¥portable gross motor skills program for

Sacramento -City Schools.

w

-
-
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CHAPTER III

METHODOLOGY

y , The previous chapter presented a summarization of the h1story
of phys1ca1 educat1on It a]so pointed out some recent trends

regard1ng the grow1ng emphas1s in school programszon the deve]op-

ment of: gross motor sk111s in ear]y ch11dhood > ’

A

The }iﬁer%tpre indjcates that many educators believe gross
e :
mb;on skills are the foundation upon which more complex learning

patterns are established. ...

Es

-~

_This chapter-W11] deal w1th the sequent1 1 develgpment of

e = -

,:;:_fu:_-~;§,,§ge practicum, — - —— — e -

Organizatibp of the practicum.. Following cpﬁferences with  °

the Assistant §ﬁberintendent of Elementary Schools and the Director -

‘g,'_ . of tarly Childhood Educatiom, the writer met with her staff to

s,

N discuss the deve]opment of a transportable gross~motor skj}is :
program which cou)ld be implemented in other sﬁhooTS. The eiéht

i kindergarten-primary staff members were enthusjasti¢ about
becoming a part of the team involved in the development of such

5

CoN a progranm.
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The : wﬁﬁter then met w1th the 0.W. Erlewine School Adv1sory

,Comm1ttee, made up of a maJor1ty of parents, ‘whigh is act1ve1y

involved in planning and 1mp1ement1ng the Early Ch1Tdh00d Educat1on

.Program in the schoo] The committee identified as one of the

program goals for ‘the O.N. Eriemine School Program for 1974275:
F 4

. In an environment conducive to building a positive
self-image, children in the Ear]y Childhood Education
Program will demonstrate skill in the area of gross. .
motor skills development. 25 ~ Y .

x N . ~
t . L .

' 14

beve]opment of materials., The eight kindergarten-primary

staff memb#s and interested parents were 1nV1ted to a ser'ies of

planning meet1ngs with the wr1ter A number of book’,were made

— e U, SR —_— T e e e e o Il e el oo

ava11a51e to all members of the team.26 After several discussions

of the cgntents of reference mater1a1s,and the relating of
experiences of the members of the team, a listing of the

Characteristics of the Gronth and Development of Children and

el o

How it Relates to the Teaching of Physical Education?’ was ‘
developed.
25"Ear1y Childhood- Educat1on Program,“ 0.W. Erlewine Elementary

School, Sacramento City Unified School District, Sacramento, tos
California, March 1974, p. 17a. \ , ] L

' 26Append1x 1, p ,100
27Appendix 2, p. 101.
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" The Qrite@ worked with the various members of the team y
individualdy and in small groups to identify gross motor skills

which should be inc]pded‘?oé testing at'ihe Qériohs gr&de Tevels.28

As ihe‘writér began ‘to develop an inventory(form to be used
.to test theldeye]opmgnt%1 1eveﬂ.o% children it became obvious “¥ax |
that £w6 inventories were necessary. One inventory Qas developed
~ for preschool and:k{nd;rgarten,chi]drenazg The skills to be
‘déveloped at this {évei differed considerably from the pﬁimary
, .age group. .Als0, the Califqrn}% S%ate'Department of Edueafion
had begun to encoufage échbo]$ iﬁ the EarfthﬁildﬁOOd EQucat;on

_ Program to articulate with preschool g]assgé'whenever possingiﬂ_ v

" so it seemed it would be appropriqte to %nc]ude pfeschooJ’testingl

‘ pi&ﬁé foﬁ‘fhtd}e use;”_JhE‘éeéond’{ngenfoﬁ&"fbnh &Eé”&é&éiaﬁéaf‘”“'””
to be used wi;h children grades'oﬁe through three.30 To accompany
the inventories and’ensuré consistengy,(%ﬁgu{de for analyzing

selected fundamental skills was developed.3!

' ..

28pppendix 3, p. 106.
29pppendix 4, p. 115.
. ~ 30pppendix 5, p. 117. o .
31appendix 6, p. M. .

n
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Individual profile sheets32 were developed and class record

sheets33*weré'produced to éonéo]id&te inventory resul

e s e e s et

!

ts.
A task card format was agreed upon and all mémbers of, the
team were involved in deve]oging t$sk.card§_to be used to provide
‘ speéjfic instruction in the‘gross motor skills. It was decided ’
that;the task cards would be keyed to indicate thé‘appropriate
age léveT for their uge. Letter keys, A to E, appear in the

&

upper right-hand corner of each task card indicati

A. * Preschool

-

\
. B.  Kindergarten =
> o ~ C. _First Grade o _H;‘_M;:;
D. Second Grade ]
g
E.

Third Grade

3

Al

The sample tasK card, as showh on Rage’3], is designated Level A-B.

>

P
.

because it could be used with«preschool or kindergarten.

) ¥
S2pppendix 7, p...123.

-33pppendix 8, p. 124,
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. GROSS MOTOR SKILLS TASK CARD
' Hopping - The ch11d—w111 d1sp1ay the ab111ty . Lerel A;B'
. to hop forward 5- 10 steps . .
. Learning Tasks Method.,’ ’ Equipment Evaluation ;E)
‘Hop “forward " Stand on one foot, three Level Teacher -
5-10 steps. . seconds, then on a]ternate Surface- Observation
foot, three secends. . - . "
. o B ) ‘ Record
Player
" _ Hop on preferred foot in  Stop
. place, with assistance. Watch ' -
v - Hop.’on preferred foot in
- y , p]ace w1thout ass1stance. ,
\ f . Hop forward on preferred C
foot. - . '

. LI

‘Durina 1ate March, 1974, the kindergarten-primary staff
began to take the 1n1t1a1 steps to 1mp1ement thezp1lot program,
The p1lot program consisted of the inventories, pup1] p?of11es,

: class® record sheets, and 50 task cards.

"

The k1ndergarten group was compr1sed of two teachers, 60 ~
,“children, two teacher aides from Ca]1fornaa State Un1vers1ty,

Sacramento, who were fu]f1111ng a teacher training requ1rement,

AU

-~ . . . = »
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i

and four parent aides. The primary group, first through third

grades, cons1sted of six teachers, 181 c¢hildren, several teacher

. ! /

aides from California State University, Sacramento, fulfilbing -

teacher training requirements, several ‘parent aides, and a few -

sixth graders who had volunteered td be cross-age tutors.i2:\~#/// ,.

7

@

A workshop was held for all team members, including parenfs,
coliege students, and cress-ege tutbrs,/as well as teachers.
Other persons who w1shed to.attend were we]comed A1l team ‘
members were 1nvo1ved in the dec1s1ons regard1ng the p11ot
program. During the workshop everyone practiced administering
parts of. the test,'taking parts of the test, and playing the

part of teécher and student” in the use of ‘the task.cards, :

'5 ; . .-

The team decided that the k1ndergarten teaohers votild work

“oF

w1fh the kindergarten ch11dren on]y and the pr1mary staff would

k as a team with the e

N Y

graders during the pi

re group of fikst through thirg

t program. X S

~

One testing team was identified for the kindergarten classes
and one testing team was identified for the brimary'c1asses.

Each team consisted of one staff member and four” helpers. The

designation of a specific'testing team for each segment was

5

decided upon in order to determine~£hefstrengths and weaknesses

4
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g,
of the inventories and to ensure con§ﬁsténcy in expectations and

interpretation of the. iny, ies.. Based upon the test results,
the chi]dren~were.assigned td, gross motor skills dEVe1opmenthL .
groups. A schedule34 was deyfloped for a two-month program

designed to pilot the use of the task cards.

) There was one group of children whq g{hibited what was
detérmiﬁed to be an adequate level of skill mastery during the
initial testing. These children were placed into an enrichiment:
\skgfik activityﬂgroup which included games which reinforced the
basic skills. »The staff members assigned to this group of - *
‘chi]dren recognized the need for supplements to be iﬁc]ﬁded in

A N
i the gross motor skills package to pravide a structured program

in other areas of physical development in keeping with the over-

all plan.

I3

Supp]emedta] sets of task cards were developed in the areas

¢

\ ‘of :
(g\ ‘ 1 team games ,
. 2. gymnastics i ’ -
3. tumbling ) _

]

Hpppendix 9, p. 125 - . S
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. department was also represented ‘on the committee. At the
-concept-of the transportable Qross motor skillsqerogfam being

‘bring others who might be interestéd and to visit the pilot

34

N * ’ N : .
- - - P e oo e -;/‘n/‘ - PR - - b
. trampoline = .

game activities

K3

rhythm and dance

creative movement

- T = N

rainy day games

The writer observed the program in actien and met with thé

team severa]Qtimes each week for process,evaluatjon. Changes. .
, e
were made in the program components &s the team members provjded

-

input..

“
.

School visitations. The Director of Early Childhood

ion for the Sacramento City Schools had organized a
District\Advisory Committee for Early Childhpod Education.

S R T U R
The commitiee was representative of parents, teachers, and

adm{nistrators from all schools withih the district involved

L

in the Early Childhood Education Prograh.} The preschogl

March 1974 meeting 6f this group the writer presented the

/‘f"
¥

developed .at her school. She invited committee members to
o] .

program in operation at the 0.M, Er]ewiﬁé School.

L
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%, /6roups of teachers and parents from several schools visited

the proéram A surve& form35. was fi]]ed out by each“visitor in '
ordér to ascertain interest in the 1mp1ementat1on of the program ®
at other’schoo1s and the need for district 1nserv1ce workshops

A1l visitors 1nd1cat1ng 1ntere§t were contacted whenever an‘
inservice workshop was offered or any additioha] informatien

on the program became available.

" Inservice workshbp. A workshop in "p]éj and motor

patterning skil1s"36 was offered to district teachers.in late
March. Ine}uded in the yorhshop wes an explanation of the
progress of the gross motor skills program and the plans for_
’it to be'transpohtab]eh Participahts vere given an opportunity .
—_— ~Atopde&elop_seieﬁh1 task cards for use in their own..classrogm-

and to motivate their interest in pursuing the imp]ementafion

of such a program within their schools.

-

35Appendix 10, p. 127. .
~ 3bappendix 11,/7. 132. . . .
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T "o The stegel.” The 0.W. Erlewine School's Parent-Teacher ;
Association had purchased an‘appara%us called a “"stegel" for .

use in the gross motor ski]]s,development program. As visitors -
observed the program 1n operatvon there were many quest1ons
Cos regard1ng the stegel and its use.37 The wr1ter was asked to

submit an article on the stegel for an issue of the Superin-

& e T

‘ tendent s Bulletin which is a monthly pub11cat1on distributed
to a]] smp]oyees and many community groups w1th1n the district. .

A copy of the article fo]]ows.'

1

: THE STEGEL -

By Nona Sa,&e; Principal -
. , 0.W. Entewine ELementary School

-

‘2




. The basic STEGEL is a very vergatile piecg of ’)
deveTopmental _equipment in elementary school
physical education - today. It was originated
by educators in West Germany following World
War 1. It is excellent for improving agility,
‘balance, coordination, flexibility and strength.
1:‘.

The basic STEGEL consists of two sawhorses,
three beams, -one ladder and a slide. The beams,
ladder, and slide can be placed in a variety of
positions.  Ea¢ch variation . creates new
possibilities and challenges f5?\w climbing,
vaulting, hanging, crawling, swinging and

LAY

jumping. These are all movements that are a
' pamt of a child's growth and development in the
; L gross motor skills. - L. .
Sl The balance beam is used to promote .dynamic
balance, visual motor skills, Tlaterality, and
tactile and kinesthetic awareness. Balance is ”
-, learned by in-balance. Walking® along the a

balance board enables the teacher to provide .

challenging movement tasks which pldce the child

in @ situation where he must adjust his center

of gravidy to achieve total balance. : .

The climbing ladder may be used in an upright

. position or lying horizontally on the floor.
; The ladder can be used to promote dynamic
balance, locomotor coordination, space aware-

¢ 0 ness, laterality, and directionality. Many of

- these ‘skills are related to academic learning.
Challenges on the ladder can easily be adapted
to the ability of all children regardless of age
or grade ltevel. Other pieces of equipment can
be added to the .basic STEGEL to extend its uses.

The hula hoop, or old automobile tires, can
provide activities which develop eye-hand .
coordination, left-right seduencing,,  and
perception in Space. Children may roll,.carry,
hop through, run through or jump over these.

»




=<

A climbing rope Is relatively inexpensive to
install and can ‘be used by all ages. And, of
course, {ndividual jump ropes can be used for
jumping, making letters, hopping, etc.

. Whether called a STEGEL, PSY%HdHOTOR CENTER, -~
B ., GROSS ~ MOTOR ,SKILL DEVELOPMENT PROGRAM, or

PHYSICAL  EDUCATION CENTER, this variety of
activities may be organized into several

stations which can accommodate 30-40 children at
a time with all children being actively involved
much more than they would in most team ' game
activities. .
At the 0.W. Erlewine School a gross motor skill
inventory is given to children early in the
year to determine individual needs. A program
has been developed to meet the needs of groups
that have average nceds as -well as .those ) =
children who have special needs. Parent .

aides help the 'teachers supervise activities as . o

the children move through the stations. ‘

‘ Materials to develop thHe beginnings of such a ‘ N

developmental _center may _ be found in most

L .schools or tan-be purchased and installed with - tom s
* very little expense. . . ‘ '

Due to its flexibility and unlimited
challenges, the STEGEL 1is a success-oriented
piece of equipment with the potential of meet-
ing the .developmental needs of the children in

. any - school. The . STEGEL's educational
potential is limited only by the creativity ,
and imagination of the"teachers and’students. .
. ! .
4
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‘7lijBécau§é>of the intense interest in the use of the Stegel,

one Eét_of task cqrds dealing witﬁ Stegel activities was developed

o by the writer and her staff to be included in the gross motor

M 3

- skills package. _ ’ ’ -
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‘ Hanging On The Stegel

. ,
) .
0 . " 3
’ ’ i

The Eost of a commercia]]y built sfege] is appﬁoximate]}
$400. Some school principals indiéqted they‘wouldﬂbe interested
iﬁ using a stegel in their programs but would be unable to obtain
one due to the cast. The ba]%nﬁe beah isaprob;bly the most
useful and versatile part of the stegel. A balance beam is
qui;e simple and inexpensive to make and there are many activities
tha£ could Be devéioped utilizing a homemade balance beam. To .

accommodate schools that.could not'affo}d a stege] but wanted

to include a balance beam in the proéram, a set of task cards

“wd t

* D)

.
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" the outstanding teaching, meet 1n seminars for lectures and

38Appendix 13, p: 135.
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on balance beam activities was developed for the gross motor

skills package, Directions for the construction of a simplé

'balance beam were a]so 1nc]uded 38 _ - . '

N -

' Summer demonstration school. The writer was assigned to

3

the p051tion of eTementary summer schoo] princ1pa1 of geographic

Area II of the Sacramento District, June 17 taru July 26, ]974 ” ~r

This assignment included 13 elementary school.sites, one of -

{

-

which wds a demonstfatibh school for Early Childhood Education.

demonstratioﬁ school is organized to demonstraté outgtanding
teaching techniques in'a;specific area. Teachers from within
and out of the sehool district enroll for cof]ege units,

California State University, Sacramento, or district inservice

*

. units. The units are earned by -the partic1pants as they obsygve

-

discussions on the techniques anq programs being used by the

demonstration teachers, and prepare materials which they may

use to implément some of the techniques'endhprogyams in their

‘own cldssrooms.
( A
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. The gross motor skills deve]opment pﬁ]ot program, ‘with some
\\ revisions made through process eva]uat1on during the f1rst two
month pilot, was a, part of the demonstrat1on schoo] curr1cu]um
‘ W1th two of the 0.W. Er]ew1ne teachers ass1gned %o the staff.
_. Because parent aides are an 1mportant part of the Early Ch11dhood
. Education Program, 30 parents were recruited from several schools
to be-trained during the demonétration schbol. The parents were

paid $10 a day stipend from funds designated for -parent training

— from the district's Early-Childhood Eddcation Program. A workshop
in the grds; motor skills program was offered to these parents
along with certificated demonstration school staff members. A
survey form3% was given to this group at the conclusion of the-
- -
. workshop to determine the effect1veness of the workshop in pre- ‘.
. . par1ng them to a1d in, the 1mp1ementat1on of the gross motor
\' sk111s program.
39Appendix 14, p. 136 . -
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SUMMER WORKSHOP

(continued)
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A11 children enrélled in the demonstration school were K : .

»

pretested and posttesteq using the inventory forms. The testing
A .. was administered 1n‘an.attempt to gain additipna1~process evalua-
tion on this program eemponent befqre.making finé} revisions.
fhe~task cards were used with.individuals, smeTT_Eroups, and- . -
- large groups by several teachers and aides who were new to the |
pregram in an atteabt)to gain additional input regerding any.
changes that should be made; Teachers and parents enrolled in

the demonstrat1on school for units attended a workshop on gross

imotor skills ae a part of the1r program. ~

Teachers and aides met with the writer for processtevalua-

4 t1on at the*conflus1on of the four week demonstration schoo] v

T Tt 'program.

, Preservice workshop. A request received from one of

the schools-for a workshop in the gross motor skills program.
This workshop was to be held on-site dur1ng the month of
August, 1974. The principal was interested in having his .

- 1

' k1ndergarten pr1mary teachers and aides attending a workshop

together before the beginning of school This sChool staff
was interested in imp]ementihg>a program in_September;- The

: writer and two of her staff members provided an ofi-site inservick

A3




Y

workshop for the teachers and parents of. this school.*? Al
components of thé transportable program'had been revised based '
on process evaluation during the summer demonstration scﬁoo].

"’ ;]1 components of the revised program were presented to partici-

pants at this workshop.

' “. Additional inservice workshops. During the closing months

of 1974 three additional inservice workshops were held at

R ’ varioq; schqo]s upon’request.4] A1l participants received the

transportable program materials at the conclusion of each

workshop.

A

Imp]eﬁentation of the transportable gross motor skills

. . -

- program. - The .complete transportable gross motor skills prog;%m

" with revised inventories, phpi] prdfi]és,,c]asé"iecdrd sheets,
and 222 task cards42 was 1mp1emented in the kindergarten-primary
classes at the 0,W.« Er]ew1ne School in September 1974 All
children were pretested during the second week of September 1974.

Posttests were administered during the first week of February,

1975.

o

4 k4

‘40Appendix 15, p. 137.~ :
pppendix 16, pp. 138-140. . .
o+ . “pppendix 17, pp. 141-295..
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Additional workshops. Two additional workshops were

s . " offered to teachers and aidés in the district during the Fall ~
’;::c' o . . “\
o« 07 semester, 1?74.43
5 Qutside interest in the practicum. The need fbr the

'practicum.gopjc and its timeliness appears eviden% frbm the
intérest in the practicum on the part of the/per;ons outs{de
the writer's’ school district. Dr. Albert Sessarego, Field
Represeﬁtative for the School of Continuing Education for

) PePperdjné University in Los Angeles, California, requested ¢

v

the writer teach an’ exten51on class on the gross motor skills -

{ develdpment program. The c]ass was taught in Roseville,
Califo ih,'in July, 1974.44 Average attendance at these ‘
_ag]aise ju§uq}fyvranges from 25 tq_%S, There were 51 partici-
pants from five counties in gentral and northern Calrforn1aqaz ..

enrolled in .the class. All were very enthusiastic about the

program.
: ~— ’
L 43nppendix 18, p. 296. - o
5. . 44pppendix 19, p. 297. ‘ . '




~ Dr. Wilson Riles, California State Superintendent of
" Public Instruction, invited the Sacramento City Schoo]s‘to

present a déhonsgration.of Early Childhood Education to

approximaté]y 1,000 State Department of Education employees

in September, 1974. The writer w6§/asked to include a gross
motor skills development demonstratioh and to coordinate ;pe
e .. Ppresentation. “Staff members, parents, and children from the ‘

O.N.‘Er1ewine Scﬁoo] demonstrated the gross motor program. ' -~

The Sacramento City Schools Superintendent's office _. -

M

requested that an article be written on the demonstraLidn

? for Dr.-Riies. The article appeared in the January 1975
.k . !
issue of the Superintendént's-Bu]]etin.45 .
e - - . ol .- - : - Y L L. . - P o N I T
L) ~
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STATE DEPARTMENT OF EDUCATION DEMONSTRATION >

L
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The children pictured are work1ng on skills from task cards which -
are a part of the transportab]e program. ,

3
s

f . - ~

'
-

- Caﬂiforn{a State Superintendent of Public Instruction,
' Dr. Wilsomt Riles, observes a parent using a task card . ‘ .
on rolling.
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Gross motor skills equipment workshep. Teéachers enrolled in

g the workshops requested a workshop to make inexpensive equipment
to be used in implementing a gross motor skilTs program. Such a
workshop was offered.6 At the conclusion of this workshop each

-l\ participant*was able to take back to her/his school the following:
- 4-6 bean bags in basic colors and in basic shapes, 4 hula hoéps,
2 scoops for catching, 2-4 fluff balls, and 2-4*jumpr0pes;

[

GROSS MOTOR SKILLS EQUIPMENT WORKSHOP

.

g Making Fluff Balls

.
P

45Appendixwé],.p. 303, ‘ ‘ . ‘




GROSS MOTOR SKILLS EQUIPMENT WORKSHOP
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——- .- ~- - - - District adoption of the program. The Sacramento City

Unified School District Elementary Curriculum Development
Advisory Comﬁittee; composed of teacher representatives,

. parents, and admfﬁistrato?s was presented with cop{es~of the
gross motor skills deve{opment program in Januaryﬁ]975. The
writer‘presented an explanation of the deve1opment of the
program.to the coﬁﬁittee and, on behalf of her staff, offered

the program to the district for distribution. The program“

‘was received :nthusiasm: The committee allocated funds

for the duplicationm bt tpe program for d1str1but10n to a]]

56 elementary schgefs in he district.4/

In the next chapter the results of'the surveys of

part1c1pat1ng teachers and atdes w11J be rev1ewed and an

[ - eva]uat1on of the 1mp1ementat1on of the gross motor sk111s

deve]opment program will be presented
/ * /
. . \

47Appenciix 22, ﬁ. 304, d
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CHAPTER 1V
_ EVALUATION
The sequential development of the practicum, with the
", ' < accompanying components, was explained in the‘previous chapter.
This chapter will review the results obtained from the pre and
posttestirg, and the writer developed survey forms for workshop
ibgnts. The extent of the implementation of the gross

1s development program in Sacramento City Schools

be reported.

Visitation survey. Staff members and parents of the ik

e]ementary schoo]s in the Sacramento City Unified School
District were invited to visit the ftrst‘pilot gross motor/
skills deve]opment.program in operation at the 0.W. Erlewine
Schoo] during late March and Apri] of J974:, Tables 1 through

l%; 6 on Pages 60-35, indicate the results of a su’rvey4'8 presented
to all v1s1tors to the initial g